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MO DAU
1. Ly do chon dé tai

Sy tién bo cua khoa hoc cong nghé thuc day su phat trién nhanh chéng tao
ra nhitng tac dong da chiéu, phirc tap anh huong dén qua trinh hinh thanh va phat
trién nhan céch cua thé hé tré. Gido duc k¥ niang séng (GDKNS) cho hoc sinh s&
gilip cac em giai quyét dugc nhitng van dé xay ra trong cudc séng nhd vao viée
can bang giita kién thirc, k§ nang, hanh vi va thai do.

Dung trude bdi canh xa hoi nhu vAy xuét hién nhu cau dbi méi gido duc
dé dap ung yéu cau phat trién dit nude trong bdi canh hoi nhap. O Viét Nam
thyc hién Quyét dinh sé 1501/QD-TTg ngay 28/8/2015 cta Tha tuéng Chinh
phu phé duyét P& an “Tang cudng gido duc Iy twong cach mang, dao dirc, 16i
song cho thanh nién, thiéu nién va nhi dong giai doan 2015-2020”. Nham ting
cudng cong tac gido duc dao dirc, 16i sdng vin hoa va GDKNS cho hoc sinh, gop
phin trién khai cong tac gido duc toan dién, dap ing yéu cau déi méi cin ban,
toan dién theo tinh than Nghi quyét s6 29-NQ/TW.

GDKNS cho hoc sinh tiéu hoc ¢6 thé thuc hién qua nhiu con duong nhu
qua hoat dong GDKNS, thong qua cac mon hoc, thong qua hoat dong trai nghiém
(d6i voi chuong trinh gido duc phéd thong 2018) va cac hoat dong gido duc ngoai
gio 1én 16p (d6i véi chuong trinh gido duc 2006). Nhung trong nhiéu nim tham gia
giang day cho GVTH hé thudng xuyén, tac gia nhin ra hau hét GVTH tham gia
16p hoc déu t6 chirc GDKNS nhu mot mén hoc riéng biét trén 16p va bam sat tai
liéu nén chua gén két hoat ddng hoc cua hoc sinh voi thuc tién, giup hoc sinh tuy
kham pha ra vAn dé, hinh thanh KNS.

Trong khi dé tiép can hoc tap trai nghiém s& tao co hoi dé hoc sinh tiép
xuc truc tiép véi thue tién, duge trai nghiém thyc té bang cac giac quan khac
nhau, giup phat huy cao do vai tro chu thé tich cuc, doc lap, cha dong, sang tao
cua hoc sinh, rén luyén cac nét tinh cach tich cuc cho ban than HS. Tuy nhién
hoc tap trai nghiém la qué trinh nhén thac dién ra ddi véi nguodi hoc nén viée
chuyén déi tir Iy thuyét hoc tap sang gido duc van con mot khoang tréng 16n do do
gido vién con ling ting trong to chic giao duc thong qua hoat dong trai nghiém
v6i vai tro ctia ngudi GV 14 ngudi t chirc, lanh dao, hudéng dan qua trinh hoc



tap dién ra. Pac biét d6i vai GDKNS rét can t6 chire gido duc gitp hoc sinh tham
gia truc tiép vao qué trinh hoc tap trong thyc tién.

Tt nhirng 1y ludn va thuce tién trén tac gia chon dé tai “Gido duc ky ning
song cho hoc sinh tiéu hoc thong qua hoat dong trii nghiém tai tinh Binh
Duong”.

2. Muc tiéu nghién ctru

Nghién ctru xdy dung va ap dung 1y thuyét t6 chie HDTN gdm ba giai
doan la tao TN (providing experience), xtt Iy TN (processing experience) va ap
dung TN (applying experience) vao thiét ké ké hoach bai day KNS nhim ning
cao két qua GDKNS cho HSTH.

3. Khach thé va dbi tweng nghién ciru
3.1. Khdch thé nghién ciru
Qua trinh GDKNS cho hoc sinh tiéu hoc.
3.2. Péi twong nghién ciru

T6 chitc HDTN trong GDKNS cho hoc sinh tiéu hoc.

4. Nhiém vu nghién ctru

- Nghién ctru co sé 1y luan vé GDKNS va GDKNS cho HS thong qua
HDTN. Xay dung khung 1y thuyét to chirc HDTN trong GDKNS cho HSTH.

- Péanh gia thyc trang vé& viéc GDKNS cho HSTH va GDKNS cho
HSTH thong qua HDTN trén dia ban tinh Binh Duong.

- Thiét ké ké hoach bai day GDKNS cho HSTH theo Iy thuyét to chirc
HDTN trong GDKNS theo ba giai doan 1a tao TN (providing experience), Xt ly
TN (processing experience) va ap dung TN (applying experience).

- ThN su pham chimg minh két qua GDKNS cho HSTH ting khi ap
dung 1y thuyét t6 chitc HDTN trong GDKNS theo ba giai doan 1a tao TN
(providing experience), xut ly TN (processing experience) va ap dung TN
(applying experience) trong GDKNS.

5. Gia thuyét nghién ciru



Néu ap dung 1y thuyét t& chic HDTN theo ba giai doan la tao TN
(providing experience), xtt Iy TN (processing experience) va ap dung TN
(applying experience) dé thiét ké k& hoach bai day KNS trong hoat dong GDKNS
thi ¢6 thé nang cao két qua GDKNS cho HSTH.

6. Pham vi nghién ctu
6.1. Ngi dung nghién ciru

Luan an tap trung nghién ciru 1y thuyét to chirc hoat dong trai nghiém dé
thiét ké ké hoach bai day trong hoat dong GDKNS cho HSTH.

Thuc nghiém té chitc GDKNS théng qua HPTN cho hoc sinh 16p 2, 3,
4, 5 trong hoat dong GDKNS.

6.2. Dia ban nghién ciru

Nghién ctru thuc trang: Khao sat thyc trang dugc tién hanh tai 22 truong
tiéu hoc tai tinh Binh Duong. Thoi gian khao sat thuc trang: Danh gia thuc trang
GDKNS cho HSTH théng qua hoat ddng trai nghi€ém nam hoc 2019-2020.

Thyc nghiém: Thyc nghiém dugc thyc hién tai truong TH Pha Hoa 1
thudc trung tim thanh phé Thii Dau Mot va trudng TH Bén Suc thudc ving nong
thon huyén Dau Tiéng, tinh Binh Duong. Thoi gian thyc nghiém: Tir thang 10
nam 2020 dén thang 01 nam 2021

7. Phwong phap nghién ciru
7.1 Phwong phdp nghién ciru ly lugn

Dung cac phuong phap nghién ctru 1y luan nhu phan tich, tong hop cac
cdng trinh trong va ngoai nudc c6 lién quan dén gido duc k¥ ning soéng va to
chirc hoat dong trai nghiém trong gido duc ky ning song.

7.2 Phuwong phdp nghién citu thuc tién
7.2.1 Phwong phdp diéu tra bang bang hoi: Diéu tra thyuc trang vé phuong
phap, hinh thirc, quy trinh, cach thirc xir Iy trai nghiém khi t6 chtc hoat dong
gido duc k¥ nang sdng cho hoc sinh tiéu hoc. Déi tuong khao sat: GV va CBQL
trudng tiéu hoc trén dia ban tinh Binh Duong.



7.2.2 Phwong phdp quan sat: Quan sat gio to chirc hoat dong gido duc k§
ning song cho hoc sinh tiéu hoc ctia gido vién nham 1am rd thém két qua khao
sat bang bang hoi.

7.2.3 Phwong phdp phong van: Phong vin nham lam rd nhitng thong tin di
khao sat bang bang hoi va quan st gid to chirc hoat dong gido duc.

7.2.4 Phuong phap chuyén gia: Panh gia hi¢u qua cia cac phuong phap,
hinh thirc, tién trinh t6 chirc, xtr 1y trai nghiém ctia hoat dong gido duc k¥ ning
sdng ma dé tai dé xuat trong ké hoach bai day thuc nghiém.

7.2.5 Phwong phdp thwc nghiém: Kiém tra gia thuyét da dit ra.

7.3 Phwong phadp xir ly dir li¢u

Phan tich, tong hop dit liéu dinh tinh tir két qua phong van, quan sat,
thong ké toan hoc bang viée st dung cong thirc toan hoc va phian mém SPSS
trong xur ly thong tin trong nghién ctru thyc trang va thuc
8. Y nghia khoa hoc va thue tién cia dé tai

- Nghién ctru 1y thuyét t6 chirc HDTN trong GDKNS cho hoc sinh TH.

- Phéan tich chuong trinh, n6i dung GDKNS, chi ra ndi dung c6 kha nang
t6 chirc hoat dong trai nghiém gido duc GDKNS cho hoc sinh tiéu hoc.

- Thiét ké ké hoach bai day k¥ ning sdng cho hoc sinh tiéu hoc theo 1y
thuyét ap dung trai nghiém trong gido duc k¥ ning séng gom ba giai doan 14 tao
trai nghiém (providing experience), xur ly trai nghiém (processing experience) va
ap dung trai nghiém (applying experience).

- Chiémg minh d tin cdy ctia ké hoach bai day KNS dugc thiét ké theo Iy
thuyét t6 chirc hoat dong trai nghiém trong GDKNS gom ba giai doan.

9. CAu tric caa Luan an
Chu trac cua Ludn an ngoai phan mo dau, két luan va kién nghi, Luén 4n
gdm 5 chuong.



Chuong 1

TONG QUAN VAN BE NGHIEN CUU
1.1 Nghién ciru vé ky nang song va giao duc k¥ ning song

1.1.1 Quan ni¢m vé ky ning song

1.1.2 Ngi dung gido duc ky niing song

1.1.3 Phwong phdp, hinh thirc gido duc kj néing song

1.1.4 Pdnh gid két qua gido duc kj néing song
1.2 Nghién ctru vé hoc tip trai nghiém va ap dung trai nghiém trong day
hoc.

1.2.1 Nghién civu vé hoc tip trdi nghiém

Tt nhiing tu tudng vé hoc tap trai nghiém cho thay c6 thé chia hoc tap trai
nghiém thanh ba ludng tu twdng chinh nhu sau:

o Hoc tap trai lgghiém chinh la hoc tdp dwa vao kinh nghiém: Pay la quan
diém chung ctia nhiéu nha khoa hoc nhu Jean Piaget, Lev Vygotsky, Jonh
Dewey, Kurt Lewin,....

- Hoc théng qua lam, thiee hanh: Pay 1a quan diém cua mot sé nha khoa
hoc nhu Cac Mac, Pai hoc Simpn Eraser, Cameron Atkinson va la nguyén ly
giao dyc cia UNESCO va mot s6 quoc gia khac.

- Hoc tdp trdi nghiém chinh la hoc tdp kham phd: Pay 1a quan diém cua
Chickering va Siegler.

1.2.2 Nghién civu vé dp dung trdi nghiém trong day hoc va gido duc

Ap dung trai nghiém vao t6 chirc hoat dong gido duc di khong con xa la
d6i véi gido duc Viét Nam. Ngay cang nhiéu hoat dong gido duc théng qua to
chirc HDTN di duoc trién khai thuc hién tai cac don vi truong hoc.

1.3 Nghién ciru vé 4p dung trii nghiém trong gido duc Ky niing song

Né&m 2006, JoLene Bunnell va Robert Pate, Pai hoc Bang Utah ctia My
thanh 14p céu lac bo 4-H Afterschool véi muc dich tap trung vao cai thién van dé
hoc tap va gido duc cac KNS can thiét cho hoc sinh sau gio hoc. Nam 2011,
Punam Banal nghién ctru vé viéc GDKNS thong qua trai nghiém. Nam 2015,

Julia M. Kreikemeier, M.S nghién ciru phat trién KNS cho thanh thiéu nién dya
vao nhirng nguoi hoc tham gia vao viéc GDKNS dua vao trai nghiém cua cau
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lac bo 4-H truyén théng va trong céc cac hoat dong gido duc ngoai gio ¢
Nebraska.

O Viét Nam ciing c6 mot s6 nghién ctru ap dung mé hinh hoc tap trai nghiém
vao GDKNS cho hoc sinh nhu cdu tric bai day trong tai liéu Thyc Hanh GDKNS
cta tic gia Huynh Van Son, tac gia Phan Quéc Viét, Tac gia Huynh Lam Anh
Chuong. Tai liéu HDTN 6 tiéu hoc dugc thiét ké GDKNS cho hoc sinh tiéu hoc
nhu nhém tac gia do Nguyén Hitu TAm lam chii bién, tac gia Pinh Thi Kim Thoa,
Nguyén Thi Ngoc Diép. Bai viét ciia nhom tac gia P& Thi Phuong Thao, Vil
Diéu Huong va Vii Thi Lé dé xuit mot quy trinh giang day toan hoc véi viéc t6
chirc cac HDTN dé phat trién ning lyc thich img cho hoc sinh tiéu hoc trong béi
canh hoi nhap.

Két luan chwong 1: KNS va GDKNS c¢6 vai tro rat quan trong trong muc
tiéu giao duc hién nay nén dugc su quan tim nghién ctru ctia rat nhidu nha khoa
hoc va céc té chirc 16n trén thé gidi nhuw WHO, UNICEF, UNESCO. Tuy nhién
quan diém KNS va GDKNS van chua c6 sy thong nhat giira cac t6 chirc 1on va
c4c nha khoa hoc dan dén noi dung GDKNS ciing khac nhau & cac qudc gia.

O Viét Nam, GDKNS duoc nghién ctru va thuc hién qua mot s6 con duong
nhu théng qua mén hoc, tich hgp vao mén hoc, HDTN, hoat dong GDKNS. Tuy
nhién sai l|am trong t6 chirc GDKNS hién nay la thyc hién GDKNS nhu mot bai
hoc riéng biét do d6 hoc sinh chua van dung kién thirc dd c6 giai quyét nhing
van dé gan lién véi thyc tién.

Déi véi viee ap dung hoc tap trai nghiém trong day hoc va gido duc va
GDKNS da khang dinh tinh ding dan va hiéu qua ciia no. Tuy nhién cac cong
trinh nghién ctru da s6 14 cac nghién ctru 4p dung mo hinh hoc tap trai nghiém
ma cic mo hinh nay 1a qua trinh hoc dién ra dbi voi hoc sinh con véi vai tro cia
ngudi giao vién thi viéc thiét ké ké hoach gido duc theo ly thuyét trai nghiém nhu
thé nao thi cac cong trinh nghién ctru chwa 1am rd. Do d6 GV con ling ting trong
viéc thyuc hién t6 chitc GDKNS thong qua HDTN. Vi vay dé giup GV trong viéc
thiét ké, t6 chie GDKNS thong qua HDTN véi vai trd ciia GV thi cAn nghién
ctru bo sung 1y thuyét ap dung t6 chirc HDTN trong GDKNS cho HSTH.



Chuong 2
CO SO LY LUAN VE GIAO DUC KY NANG SONG CHO HOQC SINH
TIEU HQC THONG QUA HOAT PONG TRAI NGHIEM

2.1 Mt s6 khai niém lién quan
2.1.1 Kj nang song va gido duc kj ning song
2.1.1.1 Ky nang
2.1.1.2 Ky néng song
2.1.1.3 Gido duc ky nang song
2.1.2 Trdi nghiém va hoat dong trdi nghiém
2.1.2.1 Trai nghiém
2.1.2.2 Hoat dong trai nghiém
2.1.3 Gido duc ky ning song cho hoc sinh tiéu hoc thong qua hoat dpng
trdi nghi¢m
Trén co so khai niém GDKNS, trai nghiém va HDTN tac gia xac dinh
quan diém: GDKNS cho hoc sinh tiéu hoc théng qua hoat déng trdi nghiém la
hoat déng gido duc trong doé hoc sinh dwoc tham gia tryc tiép vao thuc tién bc%ng
kinh nghiém cd nhén duéi sie to chire, hiedng dan ciia nha gido duc hinh thanh

nang e gidi quyét ¢ hiéu qua céc tinh huong, van dé trong cudc séng va ning
cao chat lwgng cudc song hang ngay phit hop véi lira tuéi hoc sinh tiéu hoc.

2.2 Cac thanh t6 gido duc k ning song cho hoc sinh tiéu hoc
2.2.1 Muc tiéu
2.2.2 Ngi dung

No6i dung GDKNS trong chuong trinh tiéu hoc thuc hién trong hoat dong
GDKNS; GDKNS trong mén hoc; GDKNS trong HDTN (d6i vi chuong trinh
gido duc phd thong nim 2018); Hoat dong gido duc ngoai gio 1én 16p (ddi véi
chuong trinh gido duc phd thong nam 2006).



2.2.3 Phwong phap

Nhiéu tac gia di nghién ctru cac phuong phap GDKNS mang lai hiéu qua
nhu: Thao luan, tranh luan, dong vai, dong ndo, phwong phap lam viéc nhom,
phuong phép trd choi giao duc va md phong, ké chuyén, phuong phap hoi dap,
phuong phap day hoc du an, phuong phap day hoc tinh hudng, phwong phap néu
va giai quyét van dé.

2.2.4 Hinh thirc

Mot s6 hinh thirc t6 chire gido duc duge sir dung trong GDKNS ca trong
16p hoc va ngoai 16p hoc nhu: Cau lac bd, tro choi, dién dan, san khau twong tac,
tham quan, da ngoai, hoi thi/cudc thi, hoat dong giao luu, hoat dong chién dich,
hoat dong nhan dao, hoat dong tinh nguyén, lao ddng cong ich, sinh hoat tap thé.

2.2.5 Ddnh gid két qiia gido duc

Danh gia két qua GDKNS ciing thyc hién dya theo cac phurong phap danh
gia két qua gido duc phit hop véi cac linh vuc kién thire, ki niang, thai do.
2.3. Ly thuyét vé trai nghiém trong hoc tip va trong t6 chirc gido duc

2.3.1 Ly thuyét hoc tdp trdi nghi¢m

Trong nhitng ndm 1960, Edgar Dale dua ra m6 hinh hoc tap trai nghiém
hinh nén 1a mot mé hinh két hop mot sb 1y thuyét lién quan dén thiét ké giang
day va quy trinh hoc tap. Tir mdi quan hé giita hoc tp va trai nghiém, céc nha
khoa hoc nghién ctru dwa ra 4 1y thuyét vé hoc tap trai nghiém nhu sau:

- Hoc tap trai nghiém hop ly: Dewey cho riang phan chiéu la mot qua
trinh hop 1y bat dau véi trai nghiém mot van dé.

- Hoc tap trai nghi¢m phan chiéu: Theo Donald Schon cho ring KN va
kién thirc c6 duoc nhd vao su tich hop lién mach ctia nhiing hanh dong ban than.

- Hoc tép trii nghiém theo chu ky: Nam 1984, David Kolb da nghién
ctru va cong bd mé hinh hoc tap trai nghiém dé wng dung trong truong hoc.

- Hoc tap trai nghi¢m bién ddi: Jack Mezirow tap trung vao qua trinh
phan anh xay ra khi c6 su thay ddi nién tin, thai do va phan tng cam xuc bao
gdm kién thirc, k¥ ning c6 duoc.



2.3.2 Ly thuyét vé trdi nghiém trong t6 chitc gido duc
2.3.2.1 Ly thuyét vé trai nghiém trong té chire gido duc ciia Anne Jordan

- Buwoc 1: Tao trdi nghiém
+ Tao trai nghi¢m chinh cép: Nguoi hoc dugc trai nghiém thuc té, hoan
toan theo ngit canh.
+ Tao trai nghiém thir cip: Nguoi hoc tham gia trai nghiém trong hoan
canh thir nghi€ém thong qua nhitng phuong tién day hoc.

- Buwoc 2: Xur ly trdai nghiém

Xir Iy trai nghiém thong qua c4c hinh thtrc hoc tap dua trén yéu cau, dua
trén néu van dé hay phan chiéu trai nghiém.

2.3.2.2 Ly thuyét vé TN trong t6 chirc gido duc ciia Christian M. Itin

Mo hinh gido duc TN hinh kim cwong cua Itin cho thiy méi quan hé giita
GV va HS trong qua trinh t6 chirc gido duc thong qua HDTN.

2.4 Khung Iy thuyét t6 chirc hoat dong trai nghiém trong gido duc k§ ning
séng cho hoc sinh tiéu hoc

Trén co s& mdi quan hé ctia cac thanh tb GDKNS cho HSTH nhu muyc tiéu
can dat duoc, nodi dung GDKNS, phuong phép, hinh thuc td chire hoat dong,
danh gia két qua GDKNS véi Iy thuyét vé hoc tap TN va Iy thuyét gido duc TN
v6i vai tro ctia giao vién 1a ngudi to chire, diéu khién qua trinh hoc tap dién ra.
Tac gia dé xuét khung 1y thuyét td chirce HDTN trong GDKNS cho HSTH nhu
sau: e e

N
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Khung 1y thuyét t6 chirc HPTN trong GDKNS cho HSTH cho thiy GV
can td chtrc hoat dong gido duc theo 3 giai doan gdbm 8 budc nhu sau:

Giai doan 1: Tao trai nghiém

- Budce 1: Khai thac kinh nghiém roi rac ctia hoc sinh lién quan dén k¥
ning can gido dyc.

- Budc 2: Can ctr yéu cAu can dat cta bai hoc va kinh nghiém c6 trudc cla
hoc sinh dé x4c dinh muc tiéu chinh xac va phi hop voi nhu cau va kha ning cua
nguoi hoc theo thang Bloom.

- Budce 3 : Gido vién can cir vao yéu cAu cau dat va diéu kién t6 chure hoat
dong gido duc dé Iya chon trai nghiém chinh cip hay thir cap va cung cap trai
nghiém cho hoc sinh va tao diéu kién dé hoc sinh tham gia vao trai nghiém.

- Budce 4: Gido vién lya chon hinh thirc td chitc cho hoc sinh mé ta nhitng
dién bién va két qua cua trai nghiém duogc tham gia.

Giai doan 2: X1 ly trai nghiém

- Budce 5: GV lua chon hinh thuc xtr 1y trai nghi€ém phu hop véi nhiing
dién bién duoc hoc sinh mo ta & budc 4.

- Bude 6: GV t6 chirc hoat dong GD dé hoc sinh phan chiéu kién thirc thu
duogce tir qua trinh xir 1y trai nghiém & bude 5 v6i kinh nghiém roi rac ban dau.

Giai doan 3: Ap dung trai nghiém

- Budc 7: GV t chirc cho HS van dung kién thirc, KN nay trong tinh
hubng méi.

- Budc 8: GV lya chon hinh thirc danh gia phan hdi cua hoc sinh so véi
yéu cau can dat ddi voi ki nang dang gido duc.

Két luan chwong 2: Ludn an xac dinh mot s6 khai niém cong cu nhu sau:
Khai niém KNS, GDKNS, GDKNS cho hoc sinh tiéu hoc thong qua HDTN.

Tac gia dé xuat duoc khung 1y thuyét to chirc GDKNS cho hoc sinh tiéu
hoc thong qua HDTN gom 3 giai doan. Ly thuyét nay GV c6 thé to chitc GDKNS
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trong hoat dong GDKNS, trong mén hoc, HDTN (ddi vai chuong trinh gido duc
pho thong 2018), Hoat dong gido duc ngoai gio 1én 16p (ddi véi chuong trinh
gido duc phd théng 2006). Ap dung khung 1y thuyét t6 chire GDKNS cho hoc
sinh tiéu hoc thong qua HPTN c¢6 thé khic phuc sai 1am 1a GDKNS nhu mot
thuc thé riéng biét vi hoc sinh c¢6 co hdi tham gia trai nghiém thyc té, xur ly trai
nghiém theo kinh nghiém da c6 ban than, rut ra dugc k¥ ning cin co dé giai
quyét cac tinh hudng trong cudc séng. Ly thuyét ciing thé hién rd toan bd qua
trinh nhan thirc va hinh thanh k§ ning cua HS dudi su t6 chire, hudng dan, lanh
dao cua GV va thuyét di khiang dinh trai nghiém la phuong thirc gido duc giup
HS tham gia giai quyét nhirg van dé thuc tidn, do d6 phil hop véi muc tiéu, ndi
dung GDKNS cho HS.
Chuong 3

THUC TRANG TO CHUC GIAO DUC KY NANG SONG CHO HQC SINH TIEU

HOC THONG QUA HOAT PONG TRAI NGHIEM TAI TINH BINH DUONG

3.1 Thiét ké khao sat danh gia thuce trang gido duc ky ning song thong qua
hoat dong trai nghiém tai tinh Binh Dwong.

3.1.1 Muc dich khdo sat
3.1.2 Xdy dung bing hoi

Bang hoi khao sat danh cho GV va CBQL truong tiéu hoc gébm c6 7
cau hoi (Phy luc 1). Str dung thang do 5 bac (tir 1 dén 5) trong thang danh gia
dé khao sat thuc trang GDKNS cho hoc sinh tiéu hoc théng qua HDTN.

3.1.3 Déi twong va dia ban khdo sdt

Déi twong khao sat: GV va CBQL & tuong tiéu hoc ciia 9 TP, TX, huyén
trén dia ban tinh Binh Duong trong d6 42 CBQL dang cong tac & trudng tiéu hoc
va 336 GV duoc phan déu cho cac khéi 16p, mdi khdi 16p khao sat 84 GV.

3.1.4 Khdo sdt thir

Khéo sat thir nhdm xac dinh do tin cay cua bang hoi lam co s¢ dé diéu chinh
nhitng ndi dung khao sat chwa dat yéu cau. Ddi tuong khao sat thir 14 72 (chiém 20%
s6 Iwong can khao sat that) GV va CBQL trudng tiéu hoc trén dia ban tinh Binh
Duong. Qua két qua phan tich cho thiy tat ca cac item duoc danh gia co hé sb
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tuong quan r > 0,30. Nhu vy, thang do dam bao do gia tri vé noi dung, cac item
théng nhat véi nhau trong viéc lam ra ndi dung can do.
3.1.5 Khdo sat chinh thirc

Tac gia tién hanh phat 500 phiéu khao sat cho GV tiéu hoc va CBQL dang
cong tac tai truong tiéu hoc trén dja ban tinh Binh Duong. Thoi gian thyc hién
khao sat tir thang 04 nam 2020 dén thang 06 nam 2020.

Tac gia thu vé dugc 442 phiéu khao sét, tién hanh loc bo phiéu khao sat
khong hop 18, chon lai s6 luwgng phiéu phit hop véi sb lwong can khao sat da tinh
duogc 1a 378 GV va CBQL ¢ tuong tiéu hoc tham gia khao sat thudc 9 TP, TX,
Huyén trén dia ban tinh Binh Duong trong d6 42 CBQL dang cong tac ¢ truong
TH va 336 GV dugc phan déu cho cac khdi 16p, mdi khéi 16p khao sat 84 GV.

3.1.6 Quan sat

Mau quan sat: Gom 16 gido vién day 16p 2 dén 16p 5 tai truong TH Phi
Hoa 1, TP Thu Dau Moét, truong TH Bén Stc, huyén Dau Tiéng thudc dia ban
tinh Binh Duong.

3.1.7 Phéng vin

Mau phong van: Gom 16 gido vién day tir 16p 2 dén 16p 5 tai trudng tiéu
hoc Phit Hoa 1, TP Thii Dau Mét va truong tiéu hoc Bén Siic, huyén Dau Tiéng
thudc dia ban tinh Binh Duong.

3.1.8 Xur ly dir liéu

Téng hop, phén tich ndi dung quan sat, phong van. M6 ta ciia cac chi sb
Cronbach’ Alpha, gia tri trung binh, d¢ Iéch chuan, kiém dinh teong quan thu
hang spearman bang cong thirc toan hoc va phan mém thong ké SPSS.

3.2 Két qua khio sat thue trang gido duc k ning song cho hoc sinh tiéu hoc
thong qua hoat dgng trai nghiém tai tinh Binh Dwong

3.2.1 Pdnh gid quan diém vé gido duc kj ning séng va gido duc ky ning
song cho hoc sinh tiéu hoc théng qua hoat dong trdi nghiém.

3.2.2. Thuec trang to chire gido duc ky ning song cho hoc sinh tiéu hoc tai
tinh Binh Duwong
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3.2.2.1 Thuec trang st dung phuong phéap t6 chirc gido duc k¥ ning sdng
cho hoc sinh tiéu hoc tai tinh Binh Duong

3.2.2.2 Thuyc trang sir dung hinh thic t6 chirc gido duc k¥ ning séng cho
hoc sinh tiéu hoc tai Tinh Binh Duong

3.2.2.3 Thyc trang dénh gid kj ning song cta hoc sinh tiéu hoc trén dia
ban tinh Binh Duong

3.2.3. Thuc trang té chirc gido duc ky ning song cho hoc sinh tiéu hoc thong
qua hoat dong trdi nghiém tai tinh Binh Duwong

3.2.3.1 Thyc trang loai trdi nghi€m gido vién st dung trong td chirc hoat
dong gido duc k§ ning sdng cho hoc sinh tiéu hoc tai tinh Binh Duong.

3.2.3.2 Panh gia sir dung hinh thte xir 1y trai nghiém trong t6 chirc hoat
dong gido duc ky ning sdng cho hoc sinh tiéu hoc thong qua trai nghiém.

3.2.3.3 Thyc trang tién trinh t6 chirc hoat dong gido duc ky ning séng cho
hoc sinh tiéu hoc théng qua trai nghiém.

Két luan Chwong 3
Két qua khao sat thyuc trang c6 thé rit ra duoc mot sb két luan nhu sau:

Quan diém vé GDKNS va GDKNS thong qua t6 chic HPTN duoc da sd
GV va CBQL ¢ céc truong tiéu hoc nhan thirc day da va phii hop véi quan diém
nghién ctru cua luédn an.

PP duge GV van dung vao t6 chirc GDKNS nhiéu 1a PP héi dap, thao luan,
lam viéc nhom, ké chuyén, tinh hubng, dong vai, tro choi mé phong va PP dong
ndo. Tuy nhién con rt nhidu PP day hoc c¢6 ¥ nghia 16n trong gido duc cling nhu
GDKNS cho hoc sinh it dugc hodc khong dugc gido vién st dung nhu PP dy an,
PP giai quyét van dé. Nhu vay, GV nén ting cuong st dung cac PP day hoc tich
cuc trong gido duc can chi ¥ dén viée tyr kham pha tri thirc, KN ctia hoc sinh.

- Pi vé6i hinh thue t6 chie day hoc, GV da tiép can va van dung nhiéu
céch thirc to chirc gido duc cho hoc sinh tiéu hoc thong qua HDTN. Céc loai TN
thuong duoc GV sir dung trong to chirc hoat dong gido duc 1a TN théng qua
video, trai nghiém théng qua nhing tinh hudng gia dinh, tinh hudng thuc té va
ca tham quan thyc té. Tuy nhién con rt nhidu hinh thtrc giao duc mang tinh chat
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thyc té c6 kha ning GDKNS cho hoc sinh rit cao nhung it dwoc GV sir dung nhu
hoat dong chién dich, t6 chirc sy kién, hoat dong tinh nguyén, hoat dong lao dong
cdng ich. Do d6 GV c¢6 thé bd sung thém nhiéu hinh thirc t6 chirc gido duc nay
trong t6 chirc hoat dong gido duc nham ting két qua GDKNS cho HSTH.

- Panh gia két qua KNS ctia HS chua duge GV quan tim va chwa ¢ cong
cu danh gia cu thé.

- Trong qué trinh t6 chitc GDKNS cho HSTH théng qua HDTN gido vién
ciing chon cach thirc xir Iy TN 1a giai quyét van dé va hoc tap dua theo yéu cau.
Tuy nhién gido vién ciing nén st dung cach thirc phan chiéu trai nghiém dé hoc
sinh d6i chiéu kinh nghiém c6 dugc voi kinh nghiém trude ddy, tir 46 suy ngdm
va hinh thanh duge kién thirc, KN méi. Kién thirc, KN nay mai that sy thudc
quyén s& hiru trong tri tué cia hoc sinh; ﬂ

- GV da van dung duogc ly thuyét hoc tdp TN vao qua trinh to chirc hoat
dong gido duc nham hudng toi su vén dung kién thirc, KN d3 hoc vao thuc tién.
Tuy nhién 1y thuyét hoc tap TN mo ta qua trinh hoc dién ra bén trong ngudi hoc
cOn qua trinh gido duc thong qua TN dién ra khong chi co tao diéu kién cho qua trinh
hoc tip ma con thic day qua trinh hoc tap dién ra ciing nhur danh gia két qua KNS
HS dat duoc, tao diéu kién cho ngudi hoc rén luyén KN dat duge vao thyc tién. Nhu
vay GV can hiéu va van dung Iy thuyét t6 chic GDKNS cho HS thong qua HDTN
véi vai tro ciia GV 1a nguoi t6 chirc, 13nh dao, hudng dan qua trinh hoc tap ciia HS.

Chuong 4
THIET KE TO CHUC GIAO DUC KY NANG SONG CHO HQC SINH
TIEU HQC THONG QUA HOAT PONG TRAI NGHIEM
4.1 N$i dung gido duc k§ ning séng cho hoc sinh tiéu hoc thong qua hoat
dong trai nghiém

Trén co s¢ xem xét toan bo ndi dung day hoc va giao duc & tiéu hoc c6 thé
GDKNS cho hoc sinh thong qua HDTN. D6 1a nhitng ndi dung théa man nhitng
nguyén tic sau:

- Noi dung bai hoc gan gili véi cudc sdng, gin voi ngir canh cu thé gidp
HS c6 co hoi tham gia thuc té va hinh thanh KNS.

- Nbi dung bai hoc c6 thé xay dung duogc tinh hudng cii thé hay gin véi
céc van dé, sy viée gan gili voi cude sdng thuc phi hop voi lra tudi cia HSTH.

Dua vao nguyén tic xac dinh ndi dung GDKNS thong qua HDTN, tac gia
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ra soat lai caic mon hoc va hoat dong giao duc & TH (trirt HDTN vi chuong trinh
giao duc phé thong nam 2018 chi mai thyc hién ¢ 16p 1), tac gid lya chon dugc
47 n6i dung c6 tiém ning 16n trong GDKNS thong qua HDTN.

4.2 Thiét ké ké hoach gido duc kj ning sdng cho hoc sinh tiéu hoc thong qua
hoat dong trai nghiém o ‘
Cin ctr vao khung ly thuyét t6 chire HDTN trong GDKNS cho HSTH gom
3 giai doan di duogc dé xudt, tac gia phan tich va thiét ké ké hoach bai day KNS
cho HSTH theo tirng budc ciia khung 1y thuyét.
4.3.1 Tao trdi nghiém
4.3.1.1 Khai thdc kinh nghiém cua hoc sinh

Khai thac kinh nghiém cta hoc sinh c6 thé thé hién qua 3 linh vuc 1a kién
thire, k¥ nang va thai do.

4.3.1.2 Xdc dinh muc tiéu gido duc kj ndng séng

Muc tiéu GDKNS cho hoc sinh thé hién qua hai yéu t6: Qua trinh va két
qua KNS HS dat duoc.

4.3.1.3 Cung cdp trai nghiém
- Trai nghiém chinh cip:
Gido vién c6 thé van dung nhitng hinh thirc to chirc HDTN gian lién véi
thuc té.
- Trai nghiém thir cép:
Mot s6 HDTN thir cAp nhu dit liéu 4m thanh, video, md phong bang may
tinh va thuc té 40 vé nhimng tmg xt, tinh hudng xay ra trong cudc séng.
4.3.2.4 M6 ta trai nghiém
Sau khi cung cdp TN hoc sinh dugc tham gia vao TN. Dé hoc sinh nhin
nhan 13 rang va cu thé van dé qua nhitng hiéu biét ciing nhu phat hién cia ban
than sau khi tham gia TN.
4.3.2 Xur ly trdi nghiém
4.3.2.1 T6 chikc xit Iy trai nghiém
*Hoc tdp dwa trén yéu cdu:

* Hoc tdp dwa trén van de:
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*Phdn chiéu trdi nghiém:
4.3.2.2 Suy ngam

Thyc hién qua 2 giai doan gf”)m giai doan chuin bi va giai doan td chire
suy ngam la giai doan chuin bi va giai doan t6 chirc suy ngim.

4.3.3 Ap dung trai nghiém
4.3.3.1 Ap dung ky nang da hoc vao thuc tién

Thyc hién 2 giai doan gém giai doan chuin bj va giai doan ap dung KN
d3 hoc vao thyc tién 1 giai doan chuan bj va giai doan t6 chuc ap dung KN di
hoc vao thuc tién.

4.3.3.2 DPdnh gid két qua gido duc KNS

Thuec hién qua 2 giai doan gdm giai doan chudn bj va té chirc danh gia két
qua KNS hoc sinh dat dugc.

Két luén Chuong 4

Nghién ctru thiét ké ké hoach bai day KNS cho HSTH théng qua HPTN
nhu sau:

- Xac dinh nhirng ndi dung thyc hién GDKNS cho HSTH théng qua
HDTN trong moén hoc va cac hoat dong giao duc.

- Ap dung 1y thuyét to chite HDTN trong GDKNS cho HSTH qua ba
giai doan (tao TN, xir Iy TN, ap dung TN) thiét ké ké hoach bai day thé hién day
du vai tro to chirc hoat dong gido duc cua GV, khic phuc duoc su déng nhét qua
trinh t6 churc hoat dong gido duc cua GV va hoat dong hoc tap cua HS.

- Dé xuat cach t6 chitc GDKNS theo timg giai doan cia khung 1y
thuyét t6 chire HDTN trong GDKNS cho HSTH qua ba giai doan. Trong d6 da
c¢6 nhitng dé xuat khic phuc dugc nhirng han ché trong diéu tra thyc trang.

- KNS ctia HSTH duoc danh gia thong qua phan hoi ciia HS vdi cac
thang danh gia duoc thiét ké rd rang.

Chuong 5
THU'C NGHIEM SU PHAM VE TO CHUC GIAO DUC KY NANG
SONG CHO HQC SINH TIEU HOC THONG QUA HOAT PONG TRAI
NGHIEM TAI TiNH BINH DUONG
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5.1 Trién khai thye nghiém

5.1.1. Muc dich thwc nghié¢m

Chtrng minh tinh hiéu qua GDKNS khi 4p dung khung ky thuyét to chirc
GDKNS cho HSTH thong qua HDTN theo ba giai doan (tao TN, xur Iy TN va ap
dung TN).

5.1.2 Poi tuwgng va qui mo thwe nghiém

ThN dugc thyc hién tai 2 truong, Truong TH Pha Hoa 1 thudc trung tim
thanh phd Tha Dau va truong TH Bén Suc thudc huyén Dau Tiéng 13 truong
thudc vung ndng thdén cua tinh Binh Duong.

5.1.3 Tiéu chi va cong cu danh gia thuc nghi¢m

Tuy vao KNS dugc gido duc ma phiéu danh gia c6 noi dung khic nhau
nhung déu dugc danh gia qua 4 mirc d6. Cac mirc do dwoc danh gia quy ra diém
nhu sau: Mire d6 1: 1 diém; Muc d6 2: 2 diém; Muc d6 3: 3 diém; Muc do 4: 4
diém. Tir d6, xac dinh diém chénh 1éch cta thang do nhu sau: Muc do 1: tir 1 dén
dudi 1.75 diém. Mirc d6 2: tir 1.75 dén dudi 2.5. Mirc d6 3: tir 2.5 dén dudi 3.25.
Muc d6 4: tir 3.25 dén 4.

5.1.4 Ngi dung va thoi gian thuc nghiém

Qua trinh ThN dién ra vao tir ngay 15/10/2020 dén 21/01/2021 ctia ndm
hoc 2020-2021. Néi dung ThN gom 4 ké hoach bai day KNS tir 16p 2 dén 16p 5
v6i cac bai “KN lam viéc nhém”, “KN gitp d& 6ng ba cha me”, “KN sang tao”,
“KN giai quyét van de”.

5.1.5 Chon mdu va cé méu thwe nghi¢gm

- U6t lwgng khoang tin cay: 95%

- X4c dinh ¢& miu nghién ciru thwe nghiém:

Trong nghién ctru ndy tac gia chon PP thong ké suy luan 1a uéc lugng
khoang va nghién ctru 2 mau doc lap, xac dinh su khac biét 2 sé TB vi nghién
ctru thye hién trén 2 mau ThN va BC Dé tim duoc sy khac biét 2 s6 TB cuia 2
mAu nghién ctru doc 1ap 1a nhom ThN va nhém BC, tac gia tién hanh lwa chon
mau ngiu nhién theo qui md ThN dé khao sat.
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5.3.1.1 Chon mdu va ¢& mau thuc nghiém truong TH Phu Hoa 1

Cin cr vao qui md ThN, tac gia chon mau ngiu nhién tir 16p 2 dén 16p 5,
mdi khdi 1 16p & Truong TH Phii Hoa 1 va Truong TH Bén Suc. O truong TH
Pha Hoa 1 nhém BC 1a 153 hoc sinh, nhom ThN 1a 155 hoc sinh. Truong TH
Bén Suc nhom ThN 1a 103 hoc sinh, nhém BC 1a 100 hoc sinh.

Trudce khi ThN tién hanh danh gid KNS ciia HSTH tuong tng véi bai day
duoc gido duc thong qua hé thdng cau hoi trong phiéu danh gia KNS cua hoc
sinh trude khi ThN (phu luc 7). Tir cac cdu tra 16i ctia hoc sinh tién hanh dbi
chiéu vé6i phiéu danh gia KNS dat dugc (phu luc 8) dé cham diém theo timg tiéu
chi cy thé. Két qua kiém dinh T-Test nhém ThN va DC két qua nhu sau:

. S§ HS TB Dj lech chuan

Nhom (N) (Mean) | (Std.Deviation)
T. Pht Hoa | PC 153 1.89 0.20
T. PhG Hoa 1 ThN 155 1.86 0.23
T. Bén Suc BC 100 1.92 0.24
T. Bén Stc ThN 103 1.89 0.23

Cong thuc xac dinh dugc su khac biét ctia 2 sb trung binh nhu sau:
ZZ
n=>2 ( 1_2%02) o= \/(nl—l)512+(nz—1)522
d ny+n,—2

Trong d6 n: La ¢& mAau téi thiéu can c6 ciia mdi nhém, o: La d6 1éch chuan
chung cta 2 nhém, Z: La gia tri phan b6 chuan, duoc tinh dya trén mirc ¥ nghia
thdng ké (Z = 1,96 néu mirc y nghia thong ké = 5%), d: La muc sai s6 chdp nhan
(chon d 1a sai s6 5%) Si1, Sz2: La d6 1éch chuan cia tirng nhom.

Can ctr vao cong thirc xac dinh dugc su khac biét cia 2 sd trung binh va
Kkét qua danh gia KNS cua ctia hoc sinh trude khi thuc nghiém, xac dinh dugc co
mau cho tirng nhém ThN ctia Truong TH Pha Hoa 1 1a n = 148, C& mau ThN
duoc tinh cho timg nhém cua Trudng TH Bén Suc 1a n = 163.

Nhu vay thdy ddi voi Truong TH Pht Hoa 1 tac gia chon mau ThN chinh
14 miu khao sat thir. Dbi voi Truong TH Bén Suc tac gia chon mau ThN thém
mdi khdi 1 16p cho nhém DC va nhém ThN véi s6 luong hoc sinh cia nhom BC
la 179 HS, nhém ThNIa 181 HS.
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5.2 Chuin bi ké hoach bai day thuc nghiém
5.2.1 Thiét ké ké hoach bai day thuc nghiém
Bién soan 4 ké hoach bai day KNS tir 16p 2 dén 16p 5 nhu da chon.
5.2.2 Ldy y kién chuyén gia vé ké hoach bai day thuc nghiém

Lay y kién cua 71 GVTH cung véi phong van 6 giang vién chuong trinh
Gido duc Tiéu hoc va Gido duc hoc & truong Pai hoc Thu Dau Mot dang phu
trach giang day hoc phin GDKNS cho HSTH va To chitc HDTN vé ké hoach
GDKNS. Két qua khao sat GVTH cho thay tit ca ndi dung khao sat déu ¢ mirc
d6 dong y va hoan toan dong y. Két qua phong van giang vién cho thay tat ca cac
ndi dung trung cu ¥ kién déu dugc danh hiéu qua. Piéu d6 cho thiy ké hoach
pht hop cho viée t6 chirc ThN.

5.3 Phén tich két qua khio sat ki ning song ciia hoc sinh truéc thye nghiém

Kiém dinh T-Test cho thiy diém TB ciia nhém BC va nhém ThN Truong
TH Phi Hoa 1 va Truong TH Bén Stc khong co sy khac biét vi gia tri P (2 dudi)
(sig.(2-tailed)) cua truong TH Pht Hoa 1 1a 0.36>0.05, gia tri P (2 dudi) (sig.(2-
tailed)) cta truong TH Bén Stc 1a 0.44>0.05.

5.4 Phan tich két qua KNS ciia hoc sinh dat dwoc sau khi thye nghiém

5.4.1 Két qua GDKNS cho HSTH sau thuwe nghiém

Trong khoang 3 thang trién khai ThN v&i 4 ké hoach bai day KNS tir 16p 2
dén 16p 5 (mdi khdi 1 ké hoach) tai hai truong TH thudc hai khu vyre khac nhau tai
tinh Binh Dwong, GV thyc hién ThN ¢ trudng TH cin ctr vao phan hdi cia HS va
phiéu danh gia (phu luc 8) tién hanh dénh gid mtc do KNS mdi HS dat dugc theo
timg tiéu chi dénh gia & ca nhoém DC va nhém ThN. Két qua danh gia mic do KNS
ctia HS duoc xir Iy thong ké mé ta bang phan mém SPSS (Phu lyc 10).

Két qua GDKNS cho HSTH durgc phan dnh qua diém TB va DLC ctia mic
d6 KNS HS dat duogc theo cac ti€u chi danh gia KNS duoc gido duc cho HS. Sau
ThN, diém TB mirc d6 KNS HS dat dugc & nhom ThN va nhém DC cua tat ca
c4c tiéu chi danh gia KNS HS déu trén mirc 3. Ching t6 mirc dd KNS cua HS di
duoc ting trudng nhd vao cac tac dong to chirce GDKNS.
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5.4.2 Phan tich két qud gido duc kj ning séng cho hoc sinh tiéu hoc ciia
nhém déi chieng va nhom thuwe nghi¢m sau thue nghigm
Két qua sau ThN cho thdy KNS cua HS c6 ting & ca nhom DC va nhém
ThN. Tuy nhién su tac dong nao thi két qua GDKNS cho HSTH hiéu qua hon,
tac gid so sanh diém TB va BLC muc do KNS HS dat dugc ctia nhom ThN va
nhém PC sau ThN cia ca hai Truong TH Pha Hoa 1 va Truong TH Bén Suc.
5.4.3.1 So sanh két qua gido duc ky nang lam viéc nhom cho hoc sinh giita
nhém doi chirng va nhém thiee nghiém sau thwe nghiém

Linh vue - . ., Nhom ThN Nhom PC
, S, Tiéu chi danh gia
danh gia TB | PLC | TB | PLC
L‘1¢t ke: duq? nhiing yéu cau khi 304 | 097 | 276 | 1.00
Kidn th lam viéc nhém
1€n thirc ., - R A
Gl.'-:ll \tth}-IAdu’()’C, nhitng yéu cau 293 | 098 | 272 | 1.00
khi lam viéc nhom
Ph‘ﬁn c.(A)Ang ’nhiéngl Vl‘l‘ cho cac 591 099 | 2.76 | 1.02
o thanh vién dung s¢ trudong
g | e hién nhimg yéu cau khi I
nuemennitmg yeucaukiniam |5 98 | 0,98 | 2.78 | 1.05
viéc nhom
Thai dp | Comketthuehiénnhing yéucdu | g6 |9 g | 51 | 101
khi lam viéc nhom.

5.4.3.2 So sdanh két qua gido duc kj nang giip dé 6ng ba cha me cho hoc
sinh sau thyc nghiém cua nhom doi chirng va nhom thyc nghiém

Linh vuc Nhom ThN | Nhom PC
, °, Tiéu chi danh gia
danh gia TB | PLC | TB | PLC
Liét ké dugc nhiing viéc lam giup do
.« .. | ongba chame 2.91 | 0.98 | 2.80 | 1.01
Kién thuc - -
Mo ta dugc nhitng viéc lam giap do
ong ba cha me 293 | 1.02 | 281 | 0.99
Y. Thuc hién dugc nhitng viéc gitp do
YT | 5ho ba cha me. 296 | 0.99 | 279 | 1.02
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Thai do

Cam két luon thyc hién nhiing cong
viéc gitip do ong ba cha me.

298 | 1.01

281 | 1.04

5.4.3.3 So Sdnh két qua gido duc ky ning sdng tao cho hoc sinh sau thuc
nghiém ciia nhém doi ching va nhém thue nghiém

< Nhém ThN | Nhém DC
I‘;‘,“l;l“:"f Tiéu chi danh gi4
anh g TB | PLC | TB [PLC
L,iétké dugc nhitng viéc lam can c6 su 203 | 098 | 287 | 0.99
sang tao.
Kién thirc M t4 duoc nhitng yéu ciu co ban dé
kham tim cach giai quyét van dé bang|2.99 | 1.00 | 2.86 | 0.99
tu duy sang tao.
Thyc hién tu d ang tao t tinh
K§ ning | oo ot BF AUy Sang o Hong Uil 5 531 099 | 2.85 | 1.01
huong cu the.
. Tan thanh viéc gidi &t van dé tron
Thaido | oo ann VIEC Blal Quyet van e O 5 5 1 999 | 2.83 | 1.00
cudc song bang tu duy sang tao.

5.4.3.4 So sanh két qua gido duc kyj ndng gidi quyét van dé cho hoc sinh
sau thyc nghiém cua nhom doi chung va nhom thyuc nghiém

Linh vuc Nhém ThN | Nhém PC
, : Tiéu chi danh gia
danh gia TB | PLC | TB | PLC
Nhan dién duoc van de gip phai | ) oo | 4 59 1541 | 0.99
.z .., | trongtinh hudong
Kién thuc Giai thich nhime véu cau khi the
1a1 1ch n c€u cau 1 C
Lan Then hne yel 1299 | 0.98 | 2.45 | 0.98
hién giai quyét van dé
Thuc hién giai quyét van dé t
Ky nang | Lhwe hién gial quyCt van de trong | ) o5 | g5 | 534 | 101
mot sO tinh huong cu the.
Cam két van dung nhimng yéu cau
Thaido | khi giai quyét van dé dé gia quyét | 3.02 | 0.95 | 2.48 | 1.00
van dé hiéu qua.
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Nhu vy qua phén tich két qua GDKNS cho HSTH qua diém TB va BDLC
mutrc 40 KNS HS dat duoc sau ThN gitta nhom ThN va nhém BC & Truong TH
Phua Hoa 1 va Truong TH Bén Stic d6i véi 4 KNS duoc gido duc trong qua trinh
ThN déu cho thiy diém TB mirc d6 KNS HS dat duoc theo ting tiéu chi danh
gi4 k¥ ning cia nhom ThN déu cao hon nhém PC. Trong khi d6 DLC mirc do
KNS HS dat dugc & nhom ThN phén 16n nhé hon nhém DC. Ching t6 sy tac
dong cua t6 chirc GDKNS thong qua HDTN theo ba giai doan dé xut khong chi
mang lai két qua cao hon ma do phan tac mic 46 KNS giita cac HS ciing dong
déu hon.

Tuy nhién dé co thé xac dinh su khac biét cua két qua nay thyc sy co6 y
nghia thdng ké hay khong, tac gia thuc hién kiém dinh T-Test doc lap giita nhom
ThN va nhém BC ciia Truong TH Pha Hoa 1 va Trudong TH Bén Suc sau ThN,
két qua cho thiy diém TB muc d6 KNS HS dat dugc gitta nhém DC va nhém
ThN ctia Truong TH Phi Hoa 1 sau thye nghiém c6 su khac biét vi gia tri P (2
dudi) (sig.(2-tailed)) 14 0.02<0.05, diém TB muc d6 KNS HS dat duoc giira nhom
DC va nhém ThN cuia Truong TH Bén Siic sau ThN ciing c6 sy khac biét vi gia
tri P (2 dudi) (sig.(2-tailed)) & 0.00<0.05.

Két luan Chwong 5
Thong qua két qua thyc nghiém cé thé rat ra mot s6 két luan nhu sau:

- Trudc thyc nghiém mic @6 KNS cua hoc sinh g?m nhu nhau, cung
trong moi truong hoc tap, cung khoang thoi gian hoc tdp nhu nhau gitra nhom
DPC va nhém ThN. Piém khéc biét giita nhém DC va nhém ThN trude khi ThN
la & d6i ngti GV. GV cta nhém thyc nghiém dugc tap huén va trién khai cac ké
hoach thuc nghiém cung véi phiéu danh gid mic do KNS cua hoc sinh con GV
nhom PC chi dugc hudng dan thuc hién phiéu danh gia mic do KNS HS dat
duoc sau khi GV tién hanh bai day.

- Sau thyc nghi¢ém so sanh mirc d0 KNS HS dat dugc gitra trudc va sau
ThN ctia nhém DC va nhém ThN cho thdy déu c6 su ting truong vé mic do
KNS HS dat dugc. Tuy nhién diém TB murc d06 KNS HS dat duoc cia nhom ThN
cao hon nhom DC & tit ca tiéu chi danh gid. Ngoai ra so sanh vé& d6 1éch chuin
ctia hai nhém DC va ThN sau ThN cho thdy DLC ctia nhém ThN ¢6 gid tri nho
hon so véi nhom PC ching t6 sy chénh léch vé muc do KNS gitia cac HS ¢
nhom ThN it hon.

22



- Thyc nghiém duoc tién hanh tai hai truong tiéu hoc c¢6 vi tri khac
nhau nhung két qua sau ThN cho thay & nhém ThN GV t6 chirc GDKNS theo ly
thuyét to chirc trai nghiém trong GDKNS gdm ba giai doan duoc dé xuit thi HS
dat cac muc do KNS déu cao hon va sy chénh 1éch muc d tich [ty KNS gitta
cac HS ciing it hon so v6i két qua KNS HS dat dugc & nhom DC.

KET LUAN VA KIEN NGHI
1. Kétluin

KNS va GDKNS c¢6 vai tro rat quan trong trong muc tiéu gido duc hién
nay, do d6 duogc sy quan tim nghién ctru cua rat nhidu nha khoa hoc va céc t6
chtrc 16m trén thé gigi nhu WHO, UNICEF, UNESCO.

Hoc tap thong qua trai nghiém ciing duoc nhiéu tac gia trong va ngoai
nudce nghién clru tr rat sém va van dung mo hinh hoc tap trai nghiém vao t6 chire
day hoc cac mon hoc nhu toan, sinh hoc, tin hoc, tu nhién xa hoi, gido duc moi
truong. .. va khang dinh tinh dung dén va hiéu qua cta no.

GDKNS cho HSTH thong qua HPTN ciing dugc nhiéu nha khoa hoc tap
trung vao nghién ctru 1y luén hoc tip trai nghi€ém va ap dung cac mé hinh hoc tap
trai nghiém vao td chue hoat dong GDKNS. Tuy nhién cdc mo hinh hoc tap trai
nghiém 14 qua trinh nhén thirc ctia hoc sinh, 1 qua trinh hoc dién ra vé phia cua
hoc sinh con qua trinh day véi vai trd ciia ngudi gido vién la td chirc, lanh dao
quéa trinh hoc dién ra duoc t6 chirc nhu thé nao dé dat muc tiéu gido duyc thi van
chua duoc giai quyét triét dé. Vi vay nghién ciru dé xuat khung 1y thuyét trai
nghiém trong GDKNS cho hoc sinh tiéu hoc thé hién dugc vai tro cua giao vién
trong qua trinh thiét ké va t6 chitc GDKNS théng qua HDTN.

Nghién ctru thyc trang GDKNS cho HSTH vé quan diém KNS, quan diém
GDKNS thong qua t6 chitc HDTN, phuong phép, hinh thirc, quy trinh, loai trai
nghi€m, cach thirc xur 1y trai nghiém dugc st dung trong td chirc hoat dong
GDKNS cho HSTH théng qua trai nghiém. Phan tich két qua khao sat, danh gia
chung tir thuc trang dé co thé phat huy nhirng wu diém va khic phuc nhirng han
ché do6 khi thiét ké ké hoach bai day KNS cho HSTH thong qua trai nghiém.

Trén co s6 ly thuyét va thuc tién nghién ctru dé xuét dugc cac noi dung
GDKNS cho HSTH thong qua trai nghiém va ap dung ly thuyét ttrai nghiém
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trong GDKNS cho HSTH qua 3 giai doan (tao trai nghiém, xtr 1y trai nghiém, ap
dung trai nghiém) vao thiét ké ké hoach bai day thé hién diy du vai tro t6 chuc,
hudng dan hoat dong gido duc ctia GV.

Thyc nghiém su pham dugc thyc hién tir ngay 15/10/2020 dén 21/1/2021
nam hoc 2020-2021. Két qua Thn da chtirng minh dugc gia thuyét “Néu ap dung
Iy thuyét t chirc HDTN theo 3 giai doan 13 tao TN (providing experience), xtt
ly TN (processing experience) va ap dung TN (apply experience) vao thiét ké ké
hoach bai day trong t6 chirc GDKNS thi ¢6 thé ning cao két qua GDKNS cho
HSTH.”

2. Kién nghi

- Nghién curu da chiing minh dugc hiéu qua GDKNS thong qua HDTN
khi 4p dung 1y thuyét to chitc HDTN trong GDKNS theo ba giai doan 1a tao TN
(providing experience), xtr Iy TN (processing experience) va ap dung TN (apply
experience) qua ThN su pham. Tuy nhién mau ThN con rit nho so véi s6 luong
HSTH trén dia ban Tinh Binh Duong. Do d6 dé khang dinh hon hiéu qua gido
duc cdn mé rong qui mé thyc hién 1y thuyét TN nay trong thiét ké ké hoach bai
day cua GV tiéu hoc trén toan tinh.

- Nghién ctru chi méi chimg minh hiéu qua GDKNS cua ly thuyét to
chuc HPDTN ba giai doan trong hoat dong GDKNS. Tuy nhién nhu da noéi
GDKNS c¢6 thé thuc hién qua cac con dudng khac nhu thong qua HDTN (déi véi
chuong trinh gido duc pho thong 2018), théng qua mén hoc, thong qua hoat dong
gido duc ngoai gid 1én 16p (ddi v6i chuong trinh gido duc phd thong 2006). Do
d6 can xem xét mo rong nghién ctru thiét ké ké hoach bai day ap dung 1y thuyét
TN ba giai doan vao cac con dudng ndy nham mang lai két cao nhit trong
GDKNS cho HSTH.

- Ngoai ra hiéu qua ap dung khung 1y thuyét t6 chirc HDTN trong
GDKNS theo ba giai doan con phu thudc vao nang lyc cia GV vdi vai tro t6
chtrc, lanh dao qua trinh hoc. Do d6 cn nang cao ning luc GV thong qua sinh
hoat chuyén moén, dy gio dé giao vién hoc tap 1an nhau va rat kinh nghiém trong
viée t6 chire GDKNS cho HSTH théng qua HDTN.
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INTRODUCTION
1. Reasons for choosing the topic

The advancement of science and technology promotes rapid
development, creating multi-dimensional and complex impacts affecting the
formation and personality development of the young generation. Life skills
education for students will help them solve problems that occur in life by
balancing knowledge, skills, behaviors and attitudes.

Faced with such a social context, there is a need to innovate education
to meet the requirements of the country's development in the context of
integration. In Vietnam, implementation of Decision No. 1501/QD-TTg dated
August 28, 2015 of the Prime Minister approving the Project "Strengthening
education of revolutionary ideals, morality and lifestyle for young people,
adolescents and young adults and children for the period 2015-2020". In order to
strengthen moral education, cultural lifestyle and life skills education for
students, contributing to the implementation of comprehensive education,
meeting the requirements of fundamental and comprehensive renovation in the
spirit of Resolution No. 29 NQ/TW.

Life skills education for primary school students can be done through
many ways such as through life skills education activities, through subjects,
through experiential activities (for the 2018 general education program) and
educational activities after-school education (for the 2006 general education
program). But in many years of teaching for primary school teachers on a regular
basis, the author realized that most of the primary school teachers participating in
the class organize life skills education as a separate subject in the class and follow
the materials, so they have not linked learning activities, students with practice,
help students discover problems by themselves, form life skills.

Meanwhile, the experiential learning approach will create opportunities
for students to directly interact with reality and experience reality with different
senses, helping to promote the active and independent subject role, initiative,
creativity of students, training positive personality traits for students themselves.
However, experiential learning is a cognitive process that takes place for learners,
so the transition from learning theory to education is still a big gap, so teachers are
still confused in organizing education through activities experience with the role
of the teacher as the organizer, leader, and guide of the learning process.
Especially for life skills education, it is very necessary to organize education to
help students directly participate in the learning process in practice.



From the above theories and practices, the author chooses the topic:
Educating life skills for primary school students through experiential activities
in Binh Duong province.

2. Research Objectives

Research build and apply the theory of organizing experiments with three
stages is providing experience, processing experience and applying experience
to design life skills lesson plans to improve the results of life skills education for
primary school students.

3. Objects and research subjects
3.1.1. Research object
The process of life skills education for primary school students.
3.2.2 . Research subjects
Organizing activities in life skills education for primary school students.
4. Research mission

- Researching the theoretical basis of life skills education and life skills
education for students through self-study activities. Building a theoretical
framework for organizing experiential activities in life skills education for
primary school students.

- Assessing the current situation of life skills education for middle
school students and life skills education for primary school students through self-
study activities in Binh Duong province.

- Design lesson plans for life skills education for primary school
students according to the theory of organizing experiments in life skills education
in three stages: Providing experience, processing experience and applying
experience.

- The pedagogical experience proves that the results of life skills
education for primary school students increase when applying the theory of
organizing experiments in life skills education in three stages: Providing
experience, processing experience and applying experience in life skills
education.

5. Research hypothesis
If applying the theory of organizing experiments in three stages: Providing
experience, processing experience and applying experience to design life skills
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lesson plans in life skills education activities, can enhance results Education of
life skills for primary school students.

6 . Research scope
6.1. research content

The thesis focuses on studying the theory of organizing experiential
activities to design lesson plans in life skills education activities for primary school
students.

Experimental organization of life skills education through outdoor
activities for students in grades 2, 3, 4, 5 in life skills education activities.

6.2. Research area

Situation study: The situation survey was conducted at 22 primary
schools in Binh Duong province. Time to survey the situation: Assess the current
situation of life skills education for primary school students through experiential
activities for the 2019-2020 school year.

Experiment: The experiment was carried out at Phu Hoa 1 Primary
School in the center of Thu Dau Mot city and Ben Suc Primary School in the
rural area of Dau Tieng district, Binh Duong province. Experiment period: From
October 2020 to January 2021.

7. Research Methods
7.1 Theoretical research methods

Using research theory methods such as analyzing and synthesizing domestic
and foreign works related to life skills education and organizing experiential
activities in life skills education.

7.2 Practical research methods

7.2.1 Method of investigation by questionnaire: Investigate the actual
situation of methods, forms, processes and ways of handling experiences when
organizing life skills education activities for primary school students. Survey
subjects: teachers and administrators of primary schools in Binh Duong province.

7.2.2 Observational method: Observe the teacher's time organizing life
skills education activities for primary school students to clarify the survey results
by questionnaire.

7.2.3 Interview method: The interview aimed at clarifying the information
surveyed by using a questionnaire and observing the hours of educational
activities.



7.2.4 Methods of experts: Evaluate the effectiveness of methods, forms,
processes of organizing and handling experiences of life skills education
activities proposed by the topic in the experimental lesson plan.

7.2.5 Experimental method: Test the proposed hypothesis.
7.3 Data processing methods

Analyze and synthesize qualitative data from the results of interviews,
observations, and mathematical statistics by using mathematical formulas and
SPSS software in information processing in real-time and real-time research.

8. Scientific and practical significance of the topic

- Research on the theory of organizing experiments in life skills education
for primary school students.

- Analyze the program and content of life skills education, point out the
content that is capable of organizing experiential activities of life skills education
for primary school students.

- Designing life skills lesson plans for primary school students according
to the theory of applying experience in life skills education, including three
stages: Providing experience, processing experience and applying experience.

- Proving the reliability of the life skills lesson plan designed according to the
theory of organizing experiential activities in life skills education including three
stages.

9. Structure of the thesis

The structure of the thesis, apart from the introduction, conclusion and
recommendations, the thesis consists of 5 chapters.

Chapter 1
RESEARCH ISSUES OVERVIEW
1.1 Research on life skills and life skills education
1.1.1 Concept of life skills
1.1.2 Content of life skills education
1.1.3 Methods and forms of life skills education

1.1.4 Evaluation of life skills education results



1.2 Research on experiential and applied learning experience in teaching.
1.2.1 Research on experiential learning

From the ideas about experiential learning, it can be seen that experiential
learning can be divided into three main streams of thought as follows:

- Experiential learning is learning based on experience: This is the
common view of many scientists such as Jean Piaget, Lev Vygotsky, John
Dewey, Kurt Lewin....

- Learning through doing, doing: This is the view of some scientists such
as Marx, Simon Fraser University, Cameron Atkinson and is the educational
principle of UNESCO and some other countries.

- Experiential learning is exploratory learning: This is the view of
Chickering and Siegler.

1.2.2 Research on applying experience in teaching and education

Applying experience to the organization of educational activities is no
longer strange to Vietnamese education. More and more educational activities
through the organization of youth activities have been implemented in school
units.

1.3 Research on applying experience in life skills education

In 2006, JoLene Bunnell and Robert Pate, Wyoming State University of
the United States of America founded the 4-H Afterschool club with the aim of
focusing on improving learning and educating necessary life skills for students
after school. In 2011, Punam Banal studied life skills education through
experience. In 2015, Julia M. Kreikemeier, MS researched the development of
life skills for adolescents based on learners participating in life skills education
based on the experience of the traditional 4-H club and in extracurricular
educational activities in Nebraska.

In Vietnam, there are also some studies applying experiential learning
model to life skills education for students such as the lesson structure in the
document. Practicing life skills by author Huynh Van Son, author Phan Quoc Viet,
author Huynh Lam Anh Chuong. The primary school's self- study activity
material is designed for life skills education for primary school students as the
group of authors is edited by Nguyen Huu Tam, by Dinh Thi Kim Thoa, and by
Nguyen Thi Ngoc Diep. The article by the group of authors Do Thi Phuong Thao,
Vu Dieu Huong and VVu Thi Le proposes a process of teaching mathematics with



the organization of outdoor activities to develop adaptive capacity for primary
school students in the context of integration.

Conclusion of Chapter 1: Life skills and life skills education have a very
important role in the current educational goals, so they have received the
attention of many scientists and major organizations in the world such as WHO,
UNICEF, and UNESCO. However, the point of view of life skills and life skills
education still has not been unified among large organizations and scientists,
leading to different content of life skills education in different countries.

In Vietnam, life skills education is researched and implemented through a
number of ways such as through subjects, integrated into subjects, extracurricular
activities, life skills education activities. However, the mistake in the current
organization of life skills education is to implement life skills education as a
separate lesson, so students have not applied their acquired knowledge to solve
problems associated with reality.

For the application of experiential learning in teaching and education
and life skills education has confirmed its correctness and effectiveness.
However, most of the research works are studies that apply experiential learning
models, which are the learning processes that take place for students, but with
the role of the teacher, the design of the plan is not enough. What is education
according to experiential theory, research works have not clarified. Therefore,
teachers are still confused in implementing the organization of life skills
education through self-study activities. Therefore, in order to help teachers in
designing and organizing life skills education through self-study activities with
the role of teachers, it is necessary to research additionally the theory of applying
organization of life skills in life skills education for primary school students.

Chapter 2

THEORETICAL BASIS OF LIFE SKILLS EDUCATION FOR
PRIMARY SCHOOL STUDENTS THROUGH EXPERIENTIAL
ACTIVITIES

2.1 Some related concepts
2.1.1 Life skills and life skills education
2.1.1.1 Skills
2.1.1.2 Life skills
2.1.1.3 Life skills education



2.1.2 Experiences and experiential activities
2.1.2.1 Experience
2.1. 2.2 Experiential activities

2.1.3 Life skills education for primary school students through experiential
activities

On the basis of the concept of life skills education, experience and
extracurricular activities, the author identifies the point of view: Life skills
education for primary school students through experiential activities is
educational activities in which students are directly involved in practice by
personal experience under the organization and guidance of educators, forming
the capacity to effectively deal with situations and problems in life and improve
the quality of daily life suitable for primary school students.

2.2 Elements of life skills education for primary school students
2.2.1 Goals
2.2.2 Contents

The content of life skills education in the primary school program is
implemented in activities life education activities; Life skills education in the
subject; Life skills education in youth activities (for the general education
program in 2018); Educational activities outside of class time (for the general
education program in 2006).

2.2.3 Methods

Many authors have studied effective life skills education methods such as
discussion, debating, role play, brainstorming, group work methods, educational
games and simulation methods, story telling, question and answer method,
project teaching method, case teaching method, method of raising and solving
problems.

2.2.4 Form

Some forms of educational organization are used in life skills education
both in the classroom and outside the classroom such as: Clubs, games, forums,
interactive stages, tours, picnics, contests/competitions, etc. Exchange activities,
campaign activities, humanitarian activities, volunteering activities, community
work, collective activities.



2.2.5 Evaluation of educational outcomes

Assessment of life skills education results is also carried out based on
methods of evaluating educational results suitable to the areas of knowledge,
skills and attitudes.

2.3. Theory of experience in learning and in educational institutions
2.3.1 Theory of experiential learning

In the 1960s, Edgar Dale proposed the conical experiential learning model,
which combines several theories related to instructional design and learning
processes. From the relationship between learning and experience, research
scientists propose four theories of experiential learning as follows:

- Rational experiential learning: Dewey argues that reflection is a
rational process that begins with experiencing a problem.

- Reflective experiential learning: According to Donald Schon, KN and
knowledge acquired through the seamless integration of actions themselves.

- Cyclic experiential learning: In 1984, David Kolb researched and
published experiential learning model for use in schools.

- Transformative Experiential Learning: Jack Mezirow focuses on the
reflection process that occurs when there is a change in beliefs, attitudes, and
emotional responses including acquired knowledge and skills.

2.3.2 Theory of experience in educational institutions
2.3.2.1 Theory of experience in educational institutions by Anne Jordan
- Step 1: Providing experience

+ Create a mainstream experience: Learners get a real, completely
contextual experience.

+ Create a secondary experience: Learners participate in experiences in
experimental situations through teaching means.

- Step 2: Processing experience

Processing experience through inquiry-based, problem-based, or
experiential learning.

2.3.2.2 Theory of experimentation in educational organization by
Christian M. Itin



Itin's diamond-shaped experimental education model shows the
relationship between teachers and students in the process of organizing education
through co-curricular activities.

2.4 Theoretical framework for organizing experiential activities in life skills
education for primary school students

Life skills education elements for primary school students such as goals to
be achieved, content of life skills education, methods, organizational forms of
activities, assessment of life skills education results with the theory of
experimental learning and educational theory Experimental education with the
role of the teacher as the organizer and controller of the learning process. The
author proposes a theoretical framework for organizing self-study activities in
life skills education for primary school students as follows:
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The theoretical framework for organizing self-study activities in life skills
education for primary school students shows that teachers need to organize
educational activities in 3 stages including 8 steps as follows:

Stage 1: Providing experience
- Step 1: Exploiting students' discrete experiences related to skills to be
educated.

- Step 2: Based on the required requirements of the lesson and the students'
previous experiences to determine the correct and appropriate goals according to
the needs and abilities of the learners according to the Bloom scale.



- Step 3: Teachers based on the requirements and conditions to organize
educational activities to choose primary or secondary experiences and provide
experiences for students and create conditions for students to participate in
experience.

- Step 4: The teacher chooses a form of organization for students to
describe the developments and results of the participating experience.

Stage 2: Processing experience

- Step 5: The teacher chooses a form of processing experience in
accordance with the developments described by the students in step 4 .

- Step 6: The teacher organizes educational activities for students to reflect
the knowledge gained from the experience processing in step 5 with the original
discrete experience.

Stage 3: Appling experience

- Step 7: The teacher organizes for students to apply this knowledge and
skill in new situations.

- Step 8: The teacher chooses the form of student feedback assessment
compared to the requirements to be achieved for the skill being taught.

Conclusion of chapter 2: The thesis identifies some instrumental
concepts as follows: Life skills concept, life skills education, life skills education
for primary school students through outdoor activities.

The author proposes a theoretical framework to organize life skills
education for primary school students through an outdoor activity consisting of
3 stages. In this theory, teachers can organize life skills education in life skills
education activities, in subjects, extracurricular activities (for general education
program 2018), educational activities outside of class time (for general education
program 2006). Applying a theoretical framework to organize life skills
education for primary school students through outdoor activities can overcome
the mistake of life skills education as a separate entity because students have the
opportunity to participate in real-life experiences and process experiences
through experience already have themselves, draw the necessary skills to deal
with situations in life. The theory also clearly shows the whole process of
awareness and skill formation of students under the organization, guidance and
leadership of teachers and the theory has affirmed that experience is an
educational method to help students participate in solving problems practical
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problems, thus consistent with the goals and content of life skills education for
primary school students.
Chapter 3
SITUATION OF ORGANIZATION OF LIFE SKILLS EDUCATION FOR
PRIMARY SCHOOL STUDENTS THROUGH EXPERIENTIAL ACTIVITIES
IN BINH DUONG PROVINCE

3.1 Design a survey to assess the current status of life skills education
through experiential activities in Binh Duong province.

3.1.1 Purpose of the survey
3.1.2 Build a questionnaire

The survey questionnaire for primary school teachers and
administrators includes 7 questions (Appendix 1). Using a 5-level scale (from
1 to 5) in the rating scale to survey the reality of life skills education for primary
school students through outdoor activities.

3.1.3 Survey subjects and areas

Subjects of the survey: teachers and administrators in primary schools in
9 cities, towns and districts in Binh Duong province, of which 42 administrators
are working in primary schools and 336 teachers are evenly distributed among
grades and grades. Each grade group done 84 teachers.

3.1.4 Trial survey

The pilot survey is to determine the reliability of the questionnaire as a basis
for adjusting the unsatisfactory survey contents. The subjects of the trial survey were
72 (accounting for 20% of the actual salary) teachers and administrators of primary
schools in Binh Duong province. Through the analysis results, all items are
evaluated with correlation coefficient r > 0.30. Thus, the scale ensures the
validity of the content, the items agree with each other in clarifying the content
to be measured.

3.1.5 Official Survey

The author distributed 500 survey questionnaires to primary school
teachers and administrators working at primary schools in Binh Duong province.
The survey period is from April 2020 to June 2020.

The author collected 442 survey questionnaires, filtered out invalid survey
votes, and selected the number of votes in accordance with the calculated number
of 378 teachers and administrators in primary schools participating in the survey
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belonging to 9 cities, towns and districts in Binh Duong province, in which 42
management staff are working at primary schools and 336 teachers are evenly
distributed among grades, each grade group surveyed 84 teachers.

3.1.6 Observation

Observation sample: Includes 16 teachers teaching grades 2 to 5 at Phu
Hoa 1 Primary School, Thu Dau Mot City, Ben Suc Primary School, Dau Tieng
District, Binh Duong Province.

3.1.7 Interview

Interview sample: Including 16 teachers from grade 2 to grade 5 at Phu
Hoa 1 primary school, Thu Dau Mot city and Ben Suc primary school, Dau Tieng
district, Binh Duong province.

3.1.8 Data processing

Synthesize and analyze observations and interviews. Description of
Cronbach' Alpha indexes, mean, standard deviation, spearman rank correlation
test using mathematical formulas and SPSS statistical software.

3.2 Survey results on the current situation of life skills education for
primary school students through experiential activities in Binh Duong
province

3.2.1 Assessment of views on life skills education and life skills education
for primary school students through experiential activities.

3.2.2. Reality of organizing life skills education for primary school students
in Binh Duong province
3.2.2.1 Actual situation of using the method of organizing life skills
education for primary school students in Binh Duong province

3.2.2.2 The reality of using the form of organization of life skills education
for primary school students in Binh Duong Province

3.2.2.3 Actual situation of assessing life skills of primary school students
in Binh Duong province

3.2.3 Reality of organizing life skills education for primary school students
through experiential activities in Binh Duong province

3.2.3.1 The reality of the type of experience teachers use in organizing life
skills education activities for primary school students in Binh Duong province.
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3.2.3.2 Evaluation of the use of experiential processing in organizing life
skills education activities for primary school students through experience.

3.2.3.3 Reality the process of organizing life skills education activities for
primary school students through experiences.

Conclusion Chapter 3
From the survey results, some conclusions can be drawn as follows:

Perspectives on life skills education and life skills education through the
organization of outdoor activities are fully aware of the majority of teachers and
administrators in primary schools and are consistent with the thesis's research
point of view.

The methods used by teachers in the organization of life skills education
is the method of asking and answering, discussing, working in groups, telling
stories, situations, role-playing, simulation games and brainstorming methods.
However, there are many teaching methods of great significance in education as
well as life skills education for students that are rarely or not used by teachers
such as project methods, problem solving methods. Thus, teachers should
increase the use of active teaching methods in education and should pay attention
to students' self-discovery of knowledge and skills.

- For the form of teaching organization, teachers have approached and
applied many ways of organizing education for primary students through self-
study activities. Types of experiments often used by teachers in organizing
educational activities are experiments through videos, experiences through
hypothetical situations, real situations and even actual visits. However, there are
many practical forms of education that have a very high ability to teach life skills
for students but are rarely used by teachers such as campaign activities, event
organization, volunteering activities, public labor activities, etc. Therefore,
teachers can add more forms of this educational organization in the organization
of educational activities to increase the results of life skills education for primary
school students.

- Evaluation of students' life skills results has not been interested in
teachers and there is no specific assessment tool.

- In the process of organizing life skills education for primary school
students through the co-curricular activities, teachers also choose the way to
handle experiments, which is problem solving and learning based on
requirements. However, teachers should also use experiential reflection so that
students can compare their previous experiences with their previous experiences,

13



thereby reflecting and forming new knowledge and skills. This new knowledge
and skill really belongs to the intellectual property of the student.

- Teachers have applied experimental learning theory to the process of
organizing educational activities towards the application of knowledge and skills
learned into practice. However, experimental learning theory describes the
learning process that takes place inside the learner, and the educational process
through experimentation takes place not only to facilitate the learning process but
also to promote the learning process to take place as well. Such as evaluating the
results of student life skills achieved, creating conditions for learners to practice skills
achieved in practice. Thus, teachers need to understand and apply the theory of
organizing life skills education for students through outdoor activities with the role
of the teacher as the organizer, leader, and guide of the student's learning process.

Chapter 4
DESIGN ORGANIZATION OF LIFE SKILLS EDUCATION FOR

PRIMARY SCHOOL STUDENTS THROUGH EXPERIENTIAL ACTIVITIES

4.1 Content of life skills education for primary school students through
experiential activities

On the basis of considering the entire content of teaching and education in
primary school, it is possible to teach life skills for students through outdoor
activities. It is content that meets the following principles:

- The lesson content is close to life, associated with specific contexts,
helping students have the opportunity to participate in reality and form life skills.

- The content of the lesson can build old situations or associated with
problems and events that are close to real life, suitable for the age of primary
school students.

Based on the principle of determining the content of life skills education
through self-study activities, the author reviewed the subjects and educational
activities in primary school (except for extracurricular activities because the
general education program in 2018 was only implemented in grade 1). The
author selected 47 contents with great potential in life skills education through
self-study activities.

4.2 Design a life skill education plan for primary school students through
experiential activities

Based on the theoretical framework for organizing self-study activities in
life skills education for primary school students consists of 3 proposed stages,
the author analyzes and designs life skills lesson plans for primary school
students according to each step of the theoretical framework.
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4.3.1 Providing experience
4.3.1.1 Exploiting students' experiences

Exploiting students' experiences can be expressed in three areas:
knowledge, skills and attitudes.

4.3.1.2 Determining the goals of life skills education

The goal of life skills education for students is reflected in two factors:
The process and results of life skills achieved by students.

4.3.1.3 Provide experience
- Main level experience:
Teachers can apply the organizational forms of self-study activities
associated with reality.
- Secondary experience:
Some secondary activities such as audio and video data, computer
simulations and virtual reality about behaviors and situations occurring in life.

4.3.2.4 Describe the experience

Follow providing experiment students are involved in experiment. For
students to see clearly and specifically the problem through their own
understanding and findings after participating in the experiment.

4.3.2 Processing experience
4.3.2.1 Processing experience organization
* Inquiry-based learning:
* Problem-based learning:
*Reflection on experience:
4.2.2.2 Reflec

Implement through 2 stages including preparation stage and
contemplation stage, preparation stage and contemplation stage.

4.3.2 Appling experience
4.3.3.1 Putting learned skills into practice

Implement 2 phases including the preparation phase and the application
phase of learned skills into practice, which is the preparation phase and the
organizational phase of applying the learned skills to practice.

4.3.3.2 Evaluate the results of life skills education
15



Implemented through 2 stages including the preparation stage and
organizing the assessment of the students' achievement of life skills.

Conclusion chapter 4

Research and design lesson plans of life skills lessons for Primary school
students through experimental activities as follows:

- Identify the contents of implementing life skills education for
Primary school students through self-study activities in subjects and educational
activities.

- Applying the theory of organizing experiments in life skills education
for primary school students through three stages (providing experience,
processing experience, applying experience) designing lesson plans that fully
demonstrate the role of teachers in organizing educational activities, overcoming
achieve the homogeneity of the process of organizing educational activities of
teachers and learning activities of students.

- Proposing how to organize life skills education in each stage of the
theoretical framework for organizing self-study activities in life skills education
for primary school students through three stages. In which, there are suggestions
to overcome the limitations in the actual investigation.

- The life skills of Primary school students are assessed through student
feedback with clearly designed rating scales.

Chapter 5
EXPERIENCE ON ORGANIZATION OF LIFE SKILLS EDUCATION FOR
PRIMARY SCHOOL STUDENTS THROUGH EXPERIENTIAL
ACTIVITIES IN BINH DUONG PROVINCE

5.1 Experimental implementation
5.1.1. Experimental purpose

Proving the effectiveness of life skills education when applying a
theoretical framework to organize life skills education for primary school
students through experimentation in three stages (providing experience,
processing experience, applying experience).

5. 1.2. Experimental subjects and scale

The experiment is conducted at 2 schools, Phu Hoa 1 Primary School in
the center of Thu Dau Mot city and Ben Suc Primary School in Dau Tieng district
which is a rural school in Binh Duong province.
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5.1.3 Empirical evaluation criteria and tools

Depending on the life skills being educated, the evaluation form has
different contents, but they are all evaluated through 4 levels. The levels are
evaluated in terms of points as follows: Level 1: 1 point; Level 2: 2 points; Level
3: 3 points; Level 4: 4 points. From there, determine the difference point of the
scale as follows: Level 1: from 1 to less than 1.75 points; Level 2: from 1.75 to
less than 2.5; Level 3: from 2.5 to less than 3.25; Level 4: from 3.25 to 4.

5.1.4 Experimental content and time

The application process takes place from October 15, 2020, to January 21,
2021, of the 2020-2021 school year. The course content includes 4 life skills
lesson plans from grade 2 to grade 5 with the lessons "group work skills",

"helping skills for grandparents and parents"”, "creative skills", "problem solving
skills".

5.1.5 Sample selection and experimental sample size

Estimated confidence interval : 95%
- Determine the sample size for experimental research:

In this study, the author chose the inferential statistical method as interval
estimation and study 2 independent samples, determining the difference between
2 mean numbers because the study was conducted on 2 independent samples are
the experimental group and the control group. To find the difference between the
two avenge counts of two independent research samples, the experimental group
and the control group, the author selected a random sample according to the
experimental scale for the survey.

5.3.1.1 Sample selection and experimental sample size at Phu Hoa 1
Primary School

Based on the size of the experiment, the author randomly selected a sample
from grade 2 to grade 5, with 1 class for each grade at Phu Hoa 1 Primary School
and Ben Suc Primary School. At Phu Hoa 1 Primary School, a control group is
153 students, and an experimental group is 155 students. Ben Suc Primary
School is 103 students for experimental group and 100 students for control

group.
Before the test conducts the assessment of life skills of primary school
students corresponding to the lesson taught through the system of questions in

the assessment form of life skills of students before the test (Appendix 7). From
the student's answers, compare them with the achievement scorecard (Appendix
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8) to score according to each specific criterion. The results of the T-Test of the
experimental group and control group are as follows:

Group Tgfes?ﬁ(;';ﬁfr M Standard d_ev_iation
(N) (Mean) (Std.Deviation)
T.PhuHoalCT 153 1.89 0.20
T.PhuHoalEX 155 1.86 0.23
T.Ben Suc CT 100 1.92 0.24
T. Ben Suc EX 103 1.89 0.23
The formula for determining the difference between two mean numbers is

as follows:
Zz @ 2 2
n=2 1—270_2 ; O_:\/(nl—l)51+(n2—1)52
d nitn,—2

n is the minimum sample size required of each group, o: is the common
standard deviation of the two groups, Z is the normal distribution value,
calculated based on the level of statistical significance (Z = 1.96 if Statistical
significance level = 5%), d: Is the accepted error level (choose d to be the 5%)
error S 1, S 2: Is the standard deviation of each group.

Based on the formula to determine the difference between the two
averages and the results of the students' life skills assessment before the
experiment, the sample size for each experimental group of Phu Hoa 1 Primary
School is n = 148, The TN sample size calculated for each group of Ben Suc
Primary School is n = 163.

Thus, for Phu Hoa 1 Primary School, the author chose the experimental
sample as the test sample. For Ben Suc Primary School, the author chooses the
experimental sample, adding 1 class each for the control group and the
experimental group with the number of students in the control group is 179
students, the experimental group is 181 students.

5.2 Prepare experimental lesson plan
5.2.1 Designing experimental lesson plans

Compile 4 lesson plans for life skills lessons from grade 2 to grade 5 as
selected.
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5.2.2 Get expert advice on experimental lesson plans

Collecting opinions from 71 primary teachers along with interviewing 6
teachers of Primary Education and Education program at Thu Dau Mot
University who are in charge of teaching life skills course for primary school
students and Organized extracurricular activities about life skills education plan.
The results of the primary school teacher survey showed that all survey contents
were at the level of agree and completely agree. The results of the interview with
the lecturers showed that all the contents of the opinion poll were evaluated
effectively. That shows that the plan is suitable for organizing the experiment.

5.3 Analysis of students' life skills survey results before the experiment

The T-Test shows that the mean scores of the control group and the middle
school group of Phu Hoa 1 Primary schools and Ben Suc Primary schools don’t
have difference because of the P value (2-tailed) (sig.(2-tailed)) of Phu Hoa 1 is
0.36>0.05, the P value (2-tailed) (sig.(2-tailed)) of Ben Suc Primary School is
0.44>0.05.

5.4 Analysis of students' life skills results achieved after the experiment

5.4.1 Results of life skills education for primary school students after the
experiment

In about 3 months of implementing the experiment with 4 life skills lesson
plans from grade 2 to grade 5 (one plan for each grade) at two primary schools in
two different areas in Binh Duong province, teachers conducted the experiment at
a junior primary school. Based on students' responses and assessment sheets
(Appendix 8), assess the level of life skills achieved by each student according to
each evaluation criterion in both the control group and the experimental group. The
results of assessing the level of life skills of students were processed with
descriptive statistics using SPSS software (Appendix 10).

The results of life skills education for primary school students are reflected
in the average and standard scores of the level of life skills achieved by students
according to the criteria for assessing life skills taught for students. After the exam,
the average score of the student's life skills level achieved In the experimental
group and the control group, all criteria for assessing student life skills are above
level 3. It proves that the level of life skills of students has been increased thanks
to the organizational impacts of life skills education.

5.4.2 Analysis of the results of life skills education for primary school students
of the control group and the experimental group after the experiment

The results after the experiment showed that the students' life skills
increased in both the control group and the experimental group. However, the
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results of life skills education for primary school students are more effective, the
author compares the average and standard scores of the level of student life skills
achieved by the experimental group and the control group after the test of both
Phu Hoa 1 and Ben Suc primary schools.

5.4.3.1 Compare the results of group work skills education for students

between the control group and the experimental group after the experiment

Evaluati Experimental Control
viigﬁ}lon Evaluation Criteria Group group
M SD M SD
Llst_the_ requirements when 304 | 097 | 276 | 1.00
working in groups
Knowledge Explain the requirements of
plain g 293 | 0.98 | 2.72 | 1.00
working in groups
Allocate tasks to the right 201 | 099 | 276 | 1.02
. members
Skill Comply with requirements when
ply with req 2.98 | 0.98 | 2.78 | 1.05
working in groups
Commit to fulfilling
Attitude | requirements when working in | 2.96 | 1.00 | 2.81 | 1.01
groups.

5.4.3.2 Compare the results of education on helping parents and
grandparents skills for students after the experiment of the control group and the
experimental group

) Experimental Control
Evililé'ﬁ;'on Evaluation Criteria Group group
M SD M SD

Make a list of things to do to help
your grandparents 291 | 098 | 280 | 1.01

Knowledge .

Describe what you do to help your
grandparents 2.93 | 1.02 | 2.81| 0.99

SKill Do things to help your
grandparents. 296 | 099 | 279 | 1.02

. Commit to always doing things to
Altitude help grandparents. 298 | 1.01 | 281 | 1.04

5.4.3.3 Compare the results of creative skills education for students after
the experiment of the control group and the experimental group
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_ Experimental| Control
Evaluation Group group

field Evaluation Criteria

M SD M SD

Make a list of jobs that require

- 2.98 | 0.98 | 2.87 | 0.99
creativity.

Knowledge|pescribe the basic requirements for
exploring how to solve problems with| 2.99 | 1.00 | 2.86 | 0.99
creative thinking.

Exercise creative thinking in specific
situations.

Skill 3.03| 099 | 285 |1.01

Advocate solving problems in life with

creative thinking. 2.921 099 | 2.83 | 1.00

Attitude

5.4.3.4 Compare the results of education on problem solving skills for
students after the experiment of the control group and the experimental group

luati Experimental Control
Ev%uatlon Evaluation Criteria Group group
1€ M | sSD | M | sD
!dentlfythe_problemencountered 208 | 101 | 241! 0.99
in the situation
Knowledge

Explain the requirements when
performing problem solving
Perform problem solving in some

299 | 098 | 245 0.98

Skill Orm proble 2095 | 093 | 234 1.01
SpeleIC situations.
Commit to applying
Attitude | 'eduirements - when  solving | 5 o, |95 | 5 48| 100

problems to solve problems
effectively.

Thus, through analyzing the results of life skills education for primary
school students the average and standard scores, the level of life skills students
achieved after the experiment between the experimental group and the control
group at Phu Hoa 1 Primary School and Ben Suc Primary School for 4 life skills
were taught in the process. The experiments showed that the average scores of
the students' life skills level achieved by each skill assessment criteria of the
experimental group were higher than that of the control group. Meanwhile, the
quality of life skills achieved by students in the experimental group is mostly
smaller than in the control group. Proving that the impact of life skills education
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organization through self-study exercises in three proposed phases not only
brings higher results but also the distribution of life skills levels among students
is also more uniform.

However, to be able to determine whether the difference of this result is
really statistically significant, the author performs an independent T-Test
between the experimental group and the control group of Phu Hoa 1 Primary
School and Ben Suc Primary School after the test, the results show that the
average score of the level of student life skills achieved between the control
group and the experimental group of Phu Hoa 1 Primary School after the
experiment is different because of the P value (2 tails) (sig.(2-) tailed)) is
0.02<0.05, the average score of students' life skills achieved between the control
group and the experimental group of Ben Suc Primary School after the
experiment also has a difference because of the P value (2-tailed) (sig.(2-tailed))
is 0.00<0.05.

Conclusion Chapter 5

Through the experimental results, some conclusions can be drawn as
follows :

- Before the experiment, the students' level of life skills were almost
the same, in the same learning environment, with the same learning time between
the control group and the experimental group. The difference between the control
group and the experimental group before the experiment is in the teaching staff.
The teachers of the experimental group were trained and deployed the
experimental plans along with the assessment form of the students' life skills,
while the teachers of the control group were only guided to implement the
assessment form of the students' life skills achieved after the teacher progressed.
practice lesson.

- After the experiment comparing the level of student life skills
achieved between before and after the experiment of the control group and the
experimental group, there was an increase in the level of student life skills
achieved. However, the average score of student life skills achieved by the
experimental group was higher than that of the control group in all evaluation
criteria. In addition, the comparison of the standard deviations of the two groups
of control and control after the experiment shows that the value of the control
group of the experimental group has a smaller value than that of the control
group, showing that the difference in the level of life skills between students in
the experimental group is less.

- The experiment was conducted at two primary schools with different
positions, but the results after the experiment showed that in the experimental
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group, teachers organized life skills education according to the theory of
organizing experience in life skills education including the three proposed stages,
students reached the highest levels . life skills levels are higher and the difference
in the level of life skills accumulation among students is also less than the results
of life skills achieved in the control group.

CONCLUSIONS AND RECOMMENDATIONS
1. Conclusion

Life skills and life skills education have a very important role in today's
educational goals, so they are researched by many scientists and major
organizations in the world such as WHO, UNICEF, UNESCO.

Learning through experiential learning has also been studied by many
domestic and foreign authors from a very early age and applies experiential
learning models to the teaching and learning organization of subjects such as
math, biology, informatics, natural and social sciences, environmental
education... and affirm its correctness and effectiveness.

Life skills education for primary school students through self-study
activities is also focused by many scientists on theoretical research on
experiential learning and applying experiential learning models to the
organization of life skills education activities. However, experiential learning
models are the cognitive process of students, which is the learning process that
takes place on the student's side, while the teaching process with the role of the
teacher is to organize and lead the learning process. How to organize to achieve
educational goals has not been completely resolved. Therefore, the research
proposes a theoretical framework of experience in life skills education for
primary school students, demonstrating the role of teachers in the process of
designing and organizing life skills education through extracurricular activities.

Research the current situation of life skills education for primary school
students about life skills perspective, life skills education perspective through
organizing self-study activities, methods, forms, processes, types of experience,
how to handle experiences used in organizing life skills education activities for
primary school students through experience. Analyze survey results, general
assessment from the situation to be able to promote the advantages and overcome
those limitations when designing life skills lesson plans for primary school
students through experience.

On the basis of theory and practice, the research proposes the contents of
life skills education for primary school students through experience and applies
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the theory of experience in life skills education for primary school students
through 3 stages: Providing experience, processing experience, applying
experience in designing lesson plans that fully demonstrate the role of teachers
in organizing and guiding educational activities.

The pedagogical experiment was carried out from October 15, 2020, to
January 21, 2021, in the academic year 2020-2021. The experimental results
have proved the hypothesis "If applying the theory of organizing experiments in
3 stages: providing experience, processing experience and applying experience
to design lesson planning in the organization of life skills education can improve
the results of life skills education for primary school students.”

2.  Recommendation

- The research has proven the effectiveness of life skills education through
self-study when applying the theory of organizing self-study activities in life
skills education in three stages: providing experience, processing experience and
applying experience through experience. However, the sample is still very small
compared to the number of primary school students in Binh Duong Province.
Therefore, in order to confirm the effectiveness of education, it is necessary to
expand the scale of implementing this experimental theory in the design of lesson
plans of primary teachers throughout the province.

- The study has only proved the effectiveness of life skills education of
the three-stages organization theory of life skills education in life skills education
activities. However, as mentioned, life skills education can be done through other
ways such as through extracurricular activities (for the general education
program 2018), through subjects, through educational activities outside of class
time (for the general education program 2006). Therefore, it is necessary to
consider expanding the study, designing lesson plans, applying the theory of
experiments in three stages to these paths in order to bring the highest results in
life skills education for primary school students.

- In addition, the effectiveness of applying the theoretical framework of
organizing self-study activities in life skills education in three stages also
depends on the capacity of teachers with the role of organizing and leading the
learning process. Therefore, it is necessary to improve teachers' capacity through
professional activities, watch time for teachers to learn from each other and draw
experiences in organizing life skills education for primary school students
through outdoor activities.
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